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Introduction

Limited by the insufficiency of budgets and labors, only a few libraries 
in Taiwan had provided text alternatives, facilities and library services for 
people with disabilities (Lin and He, 2015). Most library workers had a 
limited understanding of the needs of people with disabilities, and were not 
familiar with operations of assistive tools or facilities, thus were unable to 
deal with problems regarding library use of people with disabilities. Lacking 
of relevant professional training, librarians did not know how to plan for 
related reader services and tended to have difficulties interacting with people 
with disabilities (Lin, 2016).

Librarians should have updated professional knowledge and skills for 
promoting library services that meet the epochal trends. However, lectures 
and courses on library services for people with disabilities were still at 
a preliminary stage in professional education offered by departments in 
library and information studies field, thus few in-service librarians ever 
received relevant formal education and training (Koulikourdi, 2008；
Hill, 2013). Therefore, librarians need to advance relevant professional 
knowledge and skills through in-service continuing education. The channels 
of continuing education include short-term training sessions and formal 
enrollments in school programs. Librarians need to know what knowledge 
they should have and what learning resources are available. Thus in this 
study, learning resources regarding relevant education on library services 
for people with disabilities in Taiwan were investigated, and suggestions for 
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continuing education and personnel training on library services for people 
with disabilities were provided, based on surveys on librarians’ opinions of 
continuing education.

Research Methods

In this study, two research methods were involved. One was an analysis 
of courses and instructional contents on library services for people with 
disabilities in Taiwan; the other was a survey for understanding librarians’ 
needs and opinions regarding continuing education.

1. Survey of Learning Resources on Continuing Education
Channels of professional development for librarians in Taiwan include 

training workshops on a non regular basis, and enrollments in formal 
educational programs on official leaves or personal leaves. In this study, for 
investigating relevant educational resources, a search was conducted on the 
Course Information website launched by Ministry of Education, to retrieve 
information on relevant courses offered in universities and colleges around 
Taiwan in the years 2006 to 2016.After a browse, a total of 286 relevant 
programs were generated. For investigating relevant training workshops, 
websites of academic associations, societies of library and information 
studies, and information bulletins publishing conference news were visited, 
and it was found that there were 14 workshops with 67 sessions on reader 
services for people with disabilities between 2006 and 2016.

2. Survey of Librarians’ Opinions
Surveys were sent to participants who ever attended relevant 

education on reader services for people with disabilities in the years 2013 
to 2017. Opinions of librarians involved in reader services for people with 
disabilities at public libraries above the county level were included. After 
being reviewed and revised by experts, a survey was sent to 354 librarians 
qualified for this study, with a total of 188 valid subjects collected. 

Research Results

Two results are described in brief below.
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1. Analysis of Learning Resources on Continuing Education

   (1) Fields of Departments/Schools, and Course Titles
Departments of library and information studies were the major 

institutes providing educational programs on reader services for people 
with disabilities, but departments of special education provided more 
diverse educational programs, including general theories regarding services 
for people with disabilities, and courses for understanding information 
behaviors of people with different disabilities, such as visual impairment, 
hearing impairment and learning challenges. In addition, the courses 
in departments of social work generally focused on welfare services or 
regulations and policies for people with disabilities.

   (2) Teaching Styles and Terms
   Half of the courses were offered at the bachelor level. Classroom 

teaching was the major instructional style; few courses were offered through 
distant and non-synchronous teaching. For in-service librarians, it was 
obviously impossible to attend classroom teaching courses during their 
working hours.

   (3) Topics of Course Contents

After an analysis of the course contents, teaching topics were 
categorized into ten groups, including equity of information access and use, 
types and characteristics of disabilities, information needs and behaviors, 
library and information services, assistive reading technologies, barrier-free 
environments and facilities, communication skills and capabilities, relevant 
policies and regulations, and simulations and interacting experiences. In the 
total of 286 courses, the majority of topics regarded types and characteristics 
of disabilities, followed by information needs and behaviors, and equity 
of information access and use, respectively. The current courses focus on 
discussions of conceptual knowledge, and hardly address the practical and 
technological aspects, such as text conversion to alternative format for 
people with disabilities, or assistive reading facilities. It is shown that the 
majority of topics in courses of the university and college level address more 
on concepts and policies, and less on practices and skill learning.

   (4) Topics and Instructors of Training Workshops
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An analysis of the topics of 67 courses in workshops revealed 
that the majority of learning topics fell in the introduction of types and 
characteristics of disabilities, but with a relatively higher percentage in 
topics introducing library and information services than the courses offered 
in universities.Most of the instructors of the 67 courses in workshops were 
members of associations of people with disabilities, with a percentage of 
52.2%, followed by university teachers, with a percentage of 13.4%. In 
some courses of workshops, people with disabilities were invited to talk 
about their own experiences; in others, experts of information technology 
were invited to introduce and explain assistive reading technologies.

2. Analysis of Surveys on Librarians’ Opinions

   (1) Learning Motives 

Eighty percents of librarians reported that they had never taken 
relevant courses on reader services for people with disabilities when they 
were in school, and thus had to rely on in-service continuing education. The 
majority of motives of taking in-service continuing education lied in the 
category of “enhancing work capabilities”, followed by “satisfying personal 
learning interests”. The reasons for librarians not being able to participate in 
continuing education included considerations of course locations and time 
schedules.

   (2) Forms of in-service continuing education

The major form of in-service continuing education those librarians 
ever took was “attending speeches or forums”, followed by “attending 
conferences”. A visit to libraries was also a common way of practice 
learning. The most popular way of in-service continuing education among 
librarians was attending speeches or forums, followed by attending 
conferences, visiting institutes for people with disabilities, attending 
discussion meetings held by libraries, attending pre-service training or 
seminars, and taking credits or audits in universities or colleges.

   (3) Awareness of the importance of learning topics

An investigation of these librarians’ awareness of the importance of 
learning topics revealed important topics including barrier-free environments 
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and facilities, communication skills and capabilities, assistive reading tools 
and technologies, types and characteristics of disabilities, information needs 
and behaviors, library and information services, simulations and interacting 
experiences, relevant policies and regulations, equity of information access 
and use, and data conversion of text alternatives.

Conclusions

1.	Not many current librarians have professional education and training 
on reader services for people with disabilities, suggesting the urgency 
of promoting librarians’ in-service continuing education on reader 
services for people with disabilities in Taiwan.

2.	Most courses on reader services for people with disabilities in higher 
education focus on departments of library and information studies, 
special education, and social work. Different fields have different 
emphases, and co-operations across fields are needed for providing 
comprehensive learning resources.

3.	The learning focus of workshop courses lies in meeting practical 
needs. The current course in higher education are concept-and 
theory-oriented, which should be incorporated with professional 
skills and knowledge needed for practices, in order to meet the needs 
of workplaces for professionals.

4.	Librarians need to balance between work time and professional 
development, thus it is feasible to develop online learning courses or 
build up relevant professional databases.

5.	Based on results of content analysis of courses and survey analysis 
of librarians’ opinions, in this study ten learning topics are proposed 
regarding the needs for in-service continuing education on reader 
services for people with disabilities. The ten topics include equity 
of information access and use, types and behavioral characteristics 
of disabilities, information needs and behaviors of people with 
disabilities, barrier-free environments and facilities, communication 
skills and capabilities, relevant policies and regulations, simulations 
and interacting experiences. These learning topics mentioned above 
could serve as a reference for designing relevant curriculum and 
learning activities in the future.


